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" . The speaker defines it as é set of learned beliefs, values, and -
. behaviors generally shared by the members of a society.
. No.l. They can get a good chance to practice a foreign language. o £
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No.2 It is that they have not improved much on objective measures, . | TWhif, HIJITEA 20
I8 ) especially with respect to accuracy. STHWTH LV, .
‘ By planning systematically for a continuum of practice from ' .
No.3 basic classroom instruction to pre-departure training, on-site
. observation and guidance, and courses for students returning
home. _
The problem is that she is trying to improve students’ writing
by carefully scrutinizing a finished product even though she is
planning to use the process writing approach. _
}iln order tc]; 11mprt:nre her lesson, she should help he:-r stud'ex_:xts EWEELS L 5%
whenever problems occur at eac.h stag(?, })ecause teaching writing TWhIE, NERRA 30
as a process should be an ongoing activity. For example, at the 1 :t N :
drafting stage she can advise them to rethink what to write or to 2TAT LYY,
explore other ideas and feelings. Then, the students can go back
and forth from one stage to another as the writing progresses and.
{ they gradually improve their writing ability.
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The author compares the teacher to a good parent, one who ANEEELL &b X '
(2) | mustplay many différent roles — nurturing, informing, ThWhiE, ERHEZ&EAR2| 10
facilitating, correcting, and so on. STWTH IV,
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The. relationship between instruction and individual leafner

-factors is an interactive and dynamic one. There are two lessons
| to be learned from this view. The first is that it may be a mistake

to emphasize the initial abilities and states of learners. There is
always the potential of the instruction to modify what learners
bring to the classroom. The second is that the interplay between
individual learner factors and instruction is a highly complex one.
Different learners benefit from different kinds of instruction.
This raiges the question of how to ensure an appropriate match
between learner and instruction. One possible answer is to adapt
the instruction to the learner. What teachera can do is to get to
know the individual learners in their classroom and to experiment
with. varied types of instructional activities and observe how
learners respond to them. The other is to adapt the learner to the
instruction by belief-modification and strategy training, although
we need much firmer ewdence of their effectiveness,
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